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Chat Blast 1

Type but do not press enter (yet):
A slash / for every year you have taught
mathematics to college students

For example, | have typed:

[/11/111111111/////// [but am WAITING to hit return!]

Pathways Research and Leadership WestEd 9.


Presenter
Presentation Notes
This is the first of two chat blasts. 
I’ll let you know when to press enter.
In a moment I’ll see a bunch of slashes roll by in my chat window. If your device allows that, you will too.
This gives me a sense of the professional experience here.
ENTER (go to next slide)
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Chat Blast 2

Type but do not press enter (yet):
A backslash \ for every year you have worked
with instructors of college mathematics
(e.g., development, research, evaluation)

For example, | have typed:
A\ [but am WAITING to hit returnt]

Research and Leadership WestEd 9.
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Presentation Notes
Here’s the second slide. This time, if you have it, use backslash.
I’ll let you know when to press enter.
ENTER!�Thanks. That helps me understand the conversational landscape for the next half hour.
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Project Goals

Develop and pilot equity-centered professional learning activities
* rooted in real college math video vignettes
 scaffolded for challenging conversations about equity
 useful for instructors and institutional leaders
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Presentation Notes
After I share a bit about the goals and structures to support them, I will give a brief description of products, including a few clips from the video materials. Am aiming to spend the last 10 minutes with one case in particular.


Video Case Activities

Pre-view
View
Discuss
Reflect
Extend

Pathways Research and Leadership West A
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Presentation Notes
[NOTE: Click on MS WORD doc, scroll to show e-document.]
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Framework

* Decenter the instructor / administrator
* Scaffold challenging conversations
* Practice with acknowledgement, action, accountability
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Presentation Notes
Framework behind the design. 
To support that, the materials include two basic discussion tools.
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Case Discussion Tools

* Four agreements for challenging conversations*
(1) stay engaged (2) expect to experience discomfort,
(3) speak your truth (4) expect and accept a lack of closure.

* Personal self-awareness tool:
Safe—Comfortable—Brave Venn diagram.

*Singleton, G. E., & Linton, C. (2006). A field guide for achieving equity in schools:
Courageous conversations about race. Thousand Oaks, CA: Corwin.
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Presentation Notes
Facilitator guide is brief (2 pages) for cases. Introduces the framework and aims for case use and describes and illustrates the use of the two case discussion tools.
The four agreements and the Venn diagram are shared in the Facilitator overview for case use.
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Venn tool

U = Personal experience of a conversation
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Presentation Notes
Calling for people to DECENTER does not mean suddenly being without ego -- tool acknowledges the experiences of each person. 
Can be used for action and accountability in case conversations when sufficient trust (or anonymity) exists for people to let others know the nature of their current experience – to share their truth.

Okay, that’s the background 
[==== 6min.  ]

Comfortable
1.  affording or enjoying contentment and security; routine
2.  free from vexation, doubt, or stress

Safe
1. secure; free from risk of harm;
2. unlikely to produce controversy or contradiction;
3. Reliable

Brave
1. having or showing courage;
2. mental or moral strength to venture, persevere; withstand danger, fear, or difficulty
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Cases

* First impressions last
* Whose math is it?
* Making the grade

CCRL CARNEGIE MATH
( ( Office of Community College PATHWAYS
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Presentation Notes
The project developed and piloted three cases related to the Carnegie Math Pathways approach to instruction. Each supports the STARTING STRONG method. 

=== 7min


First impressions last

Learning goal: Notice and build awareness of instructional intentions and
related learner perceptions on the first day of class.

Driving questions are from the student point of view:

* How will my/our thinking be included in classroom activity?

* How will instruction respond to my/our ideas and help people think
more deeply?
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Presentation Notes
Related to the STARTING STRONG approach in the Carnegie Math Pathways materials.

=== 8min
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Technique: Alternate lens

 What does each introduction explicitly tell students about the instructor?
What does each implicitly convey? Point to evidence in the video.

 How do different activities signal what the instructor’s expectations are?
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Presentation Notes
Questions focus on what students perceive. [give brief verbal description of case]

=== 9min
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Case: Whose math is it?

* Learning goal: Notice and build awareness of access and expectations.

* Driving questions are from the student point of view:
* How do I/we get to participate in math learning in meaningful ways?
e Can | hide or be ignored? In what ways am | kept engaged?
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Presentation Notes
Another case is Whose math is it, also with a student lens.
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Technique: Deconstruct

e Audio only
* VVideo only
* Combined
CRL @™ crrnecic warn
( ( Office of Community College PATHWAYS
Pathways Research and Leadership West A
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Presentation Notes
Eric – example video (audio only, video only, combined).

=== 10min




Presenter
Presentation Notes
There are several clips and images in this activity. We’ll look at the first clip: Eric – example video (audio only, video only, combined).

Remember, the lens for watching is STUDENT LENS with a view to 
[NOTE: PUT IN CHAT BOX]:
How do I/we get to participate in math learning in meaningful ways?
Can I hide or be ignored? In what ways am I kept engaged?

=== 15min



Case: Making the grade o

* Learning goal: Notice and build awareness of inequities related to
assessment, grades, and grading.
* Driving questions are from the instructor-learner point of view:
 What are the purposes of assessments in my instruction? Why?
* Why are there grades on my/our assignments?...in my/our courses?
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Presentation Notes
The third case is from the instructor-learner perspective, here administrators and providers of PD are supporting themselves and instructors to notice things about instructional contexts

=== 16 min
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Technigue: Make strange

* |dentify commonality / assumptions
* Ask: Why is that a good thing?
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Presentation Notes
The make strange technique creates a context in which people must speak about the ”unspoken” rules. The habitually accepted is carefully examined.

=== 17 min
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Pre-View

If two people get the same grade in your class, what does that mean is
the same about them?

<<> Office of COF\EJE I(;Hege i)/X-IN- lE-(IJWXAYTSH
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Start personal: grade in YOUR class.

=== 17 min
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On Decentering

Now | know what region m is. When |
reflect on what | just heard all those
people say and on my own past actions, |
am uncomfortable, feeling risk, and not
feeling brave. It was hard to decenter,
listen to their truth, and recognize the
urge to be me-centered, to judge and

pigeon hO|e it away from me. U = Personal experience of a conversation
CRL CARNEGIE MATH
Office of Community College PATHWAYS

Research and Leadership West §

»


Presenter
Presentation Notes
REMEMBER THIS IMAGE? This case, when effective, pushes people out into region b and m – poignancy lives in region m – 

Here’s the 7 minute video. It is captioned. Also, here is a link to a transcription.
[NOTE: PUT IN CHAT BOX]
Typed transcription of grading discussion video: https://drive.google.com/file/d/1rTo-DQmexueSePvhyn28eR-og5TboxX9/view?usp=sharing


=== 17 min
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Video from a weekly seminar on college mathematics teaching.

Typed transcription: https://drive.google.com/file/d/1rTo-DQmexueSePvhyn28eR-og5TboxX9/view?usp=sharing

=== 25 min
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Discuss

1. When Nathan says, “I have 3% built into my syllabus for anybody
who's there every day. ... It's built into the syllabus in a way that
everybody knows it from the first day of class” he is arguing for
treating all students equally. In what ways might his policy be unfair?

2. Should a student who tries harder to learn the material get a higher
grade than someone who does not try as hard? Why or why not?

Office of Congjﬁl IC:IIege i)/X-IN- lE-(IJWXAYTSH

Research and Leadership West §

»


Presenter
Presentation Notes

�=== 26 min�
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Reflect & Plan

One goal of assessment is to learn about what students know and can
communicate in/with/through mathematics.

* How do your assessment practices support both the growth of
mathematical knowledge and communication about that knowledge?
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Presentation Notes
One goal of assessment is to learn about what students know and can do. Information can come from student performance on some math problems done over two hours on one afternoon (i.e., a traditional test). Now think about what might be learned from seeing a student use and communicate with others about mathematical knowledge -- in the moment, in the wild, in solving a problem in real life. The demands of online instructional environments have brought to the foreground the importance of preparing students to communicate in/with/and through mathematics.

There is a second short video in the activity about assessment methods.

=== 27min
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Monitor Progress

Equity audit
Examine assignments from the past month and planned for next week.

What do students report are the purpose and significance of related
grades (e.g., through a 1-item open-ended poll)?

What are three possible responses from you? What additional
messages does each response send? Select one. Revise and use it.

Repeat.
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Presentation Notes
One goal of assessment is to learn about what students know and can do. Information can come from student performance on some math problems done over two hours on one afternoon (i.e., a traditional test). Now think about what might be learned from seeing a student use and communicate with others about mathematical knowledge -- in the moment, in the wild, in solving a problem in real life. The demands of online instructional environments have brought to the foreground the importance of preparing students to communicate in/with/and through mathematics.


=== 28 min
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What do users get from cases?

* Practice noticing and building awareness
* Meta-cognitive rehearsal
* Agency

CRL CARNEGIE MATH
< Office of Community College PATHWAYS

Research and Leadership West §

»


Presenter
Presentation Notes
What do users get out of cases? The research points to three key benefits: 
awareness of gut responses enables identification and regulation of them; 
(2) examining and responding thoughtfully to a complex situation (with no ideal resolution) engages meta-cognitive rehearsal of process that later, in the immediacy of a new experience, can be called to mind for use; 
(3) case users see themselves as intentional agents in their professional environment rather than victims of circumstance. 

=== 29 min
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Q&A

Shandy Hauk
hauk@sfsu.edu
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